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Please stand by for realtime captions. 

Thank you for waiting, your confidence will begin shortly, thank you for your patience. Once again, your 

conference will begin in a few minutes. Thank you for your patience. Welcome to the Think College: 

Post-secondary Education for students with intellectual and developmental disabilities conference call. 

My name is Robert and then the operator for today's call. At this time participants are invitation-only 

mode. Later we will conduct a question-and-answer session. I'll now turn the call over to Amy Sherher. 

I want to thank everybody for being on the call today and we appreciate your time and attention and 

hopefully it will be an informative presentation for you. As you probably know based upon the title just 

given, this is going to focus on higher education options for students with intellectual disabilities and to 

give students information about how the skin on the radar screen for NDRN is specifically for me as an 

attorney here, there has been a lot of discussions among PR agencies about these programs and 

whether VR agencies should take these programs for clients interested in attending and I was lucky for 

us to be able to meet one of the presenters in person when she was here in DC area and we liked the 

information so much we thought it would be good to share as much as we could about the program. To 

help you and your advocacy's trying to figure out how to best help their clients, particularly those that 

are going through VR. Some going to turn the presentation over to our two presenters, Meg Grigal, the 

senior research fellow for the Institute for community inclusion, and is also in charge of the Think 

College program which she will talk about. And also with her is Barry Whaley, project director for the 

supporting higher education project for the University of Kentucky. And they're both going to share their 

wealth of knowledge with us and I will let them do more of an introduction and we will take the 

presentation from there. So if you too want to introduce yourselves more, that would be fantastic. 

Thanks, Amy. This is Meg Grigal and I work for UMass Boston at the Institute for community inclusion. 

And I am the codirector of Think College, a [ Indiscernible ] of various projects I'll tell you more about. 

But we are currently acting sort of as a clearinghouse for information and practice around post 

secondary education for students with intellectual disabilities and I enjoyed by one of our colleagues, 

Barry Whaley. Do you want to say hi? 

At afternoon. My name is Barry Whaley and I am the director of the supported higher education project 

at University of Kentucky. I work in the field of services for people with intellectual disabilities for the 

past 34 years. My work is included, the institutionalization project, I worked with the office of vocational 

rehabilitation for a number of years, most of my career has been in the field of supported legislation 

cash employment, supported higher education and employment is a real good mix that has really come 

together in them having a blast doing what I'm doing. 

Great, thanks. Some going to see if I can make my slides work and we will get going. He looks I got a nice 

group, 22 people, if you have questions as we are moving along, I think there is a checkbox. 



That's a very good point. I should have brought that up. If you have questions feel free to put them into 

the chat and I'll try to monitor that. Since they will be focusing on the presentation. But, I will interject 

those questions if we can and as the operator said, they're also the opportunity to ask questions via the 

phone when we get to the end of the presentation if you would rather do it that way, but thank you for 

mentioning that. 

Oh, sure. We do lots of webinars and have all had our turn we have fought -- forgot to record them in all 

sorts of things. Our goal was to give a broad overview of what is happening related to postsecondary 

education for people with intellectual disabilities nationally. And there are legislative implications for 

that, financial aid implications, there is some research implications and that big global picture will help 

inform some of your work would be approached about a client interested in seeking VR support for 

postsecondary education goals. I asked Barry to join me because he is really on the ground doing this 

hand-in-hand with vocational rehabilitation as a partner. And after you hereby presentation, he will 

have the fuel for where Barry's work release it to the picture and he is going to be able to provide some 

very specific information for you on how the partnerships between inclusive higher education and 

vocational rehabilitation meet a common goal. So I'm just going to get us started here. For those of you 

who are unaware of Think College, here is our website. College.net. We've been around for about seven 

years, formally, as Think College. And we have a large amount of resources. Videos, training, we have 

significant number of research projects and technical assistance tools and resources. We also have a 

database on our website of all of the current postsecondary program to serve students with intellectual 

disabilities. If you are interested, if we actually capture your attention today if you are interested in 

getting more information, please go to think college.net and I'm sure that we will have something that 

meets your needs. And if we don't, let us know that. We're always looking to fill other voids. But I work 

with Think College and one of the greatest goals is advancing postsecondary education opportunities for 

people with intellectual disabilities. The map I'm showing you right now is where our partnerships were 

in 2009. You can see we have some community partners are working with the administration on 

intellectual and developmental disabilities on a consortium project as part of their work and hence are 

partnering with other centers. What is exciting for me is that very quickly, our partnership grew and we 

begin to receive out of reach for many other states, neither interested in doing strategic planning or 

working on program development, working on program evaluation or trying to help them build a 

legislative strategy around growing funding for postsecondary education for people with intellectual 

disabilities. So the amount of average has grown. This is our partnership slide from 2012, all of the 

parties interested in postsecondary education. Just because you have an interest in postsecondary 

education for people with intellectual disabilities does not mean that actually have a program. But what 

is very exciting is that the number of programs or institutions of higher education offering access to 

people with intellectual disabilities are also growing and as you can see from this slide, we did a survey 

of long time ago, in 2004 we were able to identify 25 programs. In 2009, we had a national Institute of 

disability rehabilitation research project to do a survey of postsecondary education programs for people 

with intellectual disabilities and we received 149 responses. If you look in our database right now, 

actually this slide is about three weeks old, so the two 1730 C for 2013 should actually say 221 four 2014 

because we continually add more programs to our searchable database. And I think this is while it is the 

best knowledge that we have our current offerings in colleges, I'm sure there are programs that exist 

that are not reflected in our database. So if you know one and it's not in there, let us know. One of the 

major change agent for post. Education for people with intellectual disabilities was the reauthorization 

of the higher education act. In 2008, that was reauthorized and named the education higher offer to 



these activities part of that reauthorization, two very critical things happened. One was that the act 

authorized funding for model demonstration projects. And a coordinating center. And I will tell you a 

little bit about the model demonstration project in coordinating center. 

The University of Massachusetts Boston, Think College is the national coordinating center for those 

projects. Additionally, the higher education act provided a new type of financial aid program. A new kind 

of financial program that allows people with financial disabilities to get access to certain forms of federal 

student aid. So I'm going to go over that were specifically because it can get a little confusing. And not 

surprisingly, there are acronyms involved. I know you don't work with acronyms ever, but there are lots 

of new ones. So I go to do my best to try and not confuse you. Just very quickly, the way a student with 

an intellectual disability was defined in the educational opportunities act mirrored previous definitions 

from the American associations of people with intellectual disabilities. Now, this definition, the term 

mental retardation has since then been omitted from the federal definition under roses while. So, you 

can see that part a definition looks very similar to the definition of intellectual disabilities. The part B 

definition was the difference in a GLA, which just meant you either could have been in special education 

services, or you would have been eligible for special education services. So if you were homeschooled or 

if you have thought services another way, either of those two scenarios would be applicable. I'm just 

going to move us down the definition. The other types of programs that were created in the [ 

Indiscernible ] had to meet specific criteria. So, the college program had to be primarily one that 

students attended physically. It cannot be a primary online college program. It had to focus on 

academic, career and independent living instruction with a result of the student being gainfully 

employed. And these programs are considered gainful employment programs under the federal student 

aid definition of gainful employment. 

These programs how-to included advising and curriculum structure and had to drive students with 

intellectual disabilities the chance to participate in course work and internship alongside people without 

disabilities or with other disabilities. Therefore they would not be segregated programs or substantially 

separate programs on the college campus. And the statute actually went a little bit further and instead 

of saying to the maximum extent possible or leaving more wiggle room, it actually says that programs, 

to be eligible under these criteria, have to have at least 50% of the students time at the college inclusive, 

either in credit bearing on it courses or noncredit nondegree courses or in internships. But, they have to 

be inclusive experiences with people without disabilities or with other disabilities. So, they did set a bar 

there and I think we are working toward it. I wouldn't say we are there yet. But, it is an important part. 

We have yet to figure out in the field is if this level of inclusive access is the floor or ceiling. I'm really 

hoping it's the floor. 

So circling back, the two big things that happened. The first one I will talk about is how he created a new 

access point for financial aid for people with intellectual disabilities. And the first way it did it, was to 

create something called a CTP program, and I should have written this acronym out, I looked at it today 

but thought, probably, that is a mistake. Comprehensive transition program. Comprehensive transition 

program is what is CTT is. This is a new type of college program in which students who attend them are 

eligible for financial aid. So, this program has to be offered by the Institute for higher education Marty 

participate in federal student aid, title IV funding and federal student aid. They must deliver the 

instruction to students physically attending the IHA, preparing students for gainful employment. So, 

these are all of the same criteria as the previous slide. ABC on this bullet, one half of participation, 

academic component have to be inclusive. Now, what can a CTP program offers students in terms of 



financial aid? A student attending a CTP program Tennessee federal grants, federal educational 

opportunity grants and federal work-study funds. These three forms of federal student aid can be 

offered to eligible students with intellectual disabilities. So this is very different and very nuisance 

previously students with intellectual disabilities cannot access these forms of federal student aid. The 

way a student is eligible for these forms of aid, first, they have to have a demonstrated financial need. 

Anyone seeking federal student aid has to have a demonstrated financial aid and that this not change 

whether or not you have an intellectual disability. But in order to seek these forms of aid through CTP 

participation, you have to have an intellectual disability. And, the document stipulation areas in the 

regulation. And the student must be enrolled in an approved CTP. So, if an institution wants to become a 

CTP. They have to go through an approval process. Have to fill out an application, the financial aid office 

applies to federal aid to become an approved CTP. When it is approved, the students with intellectual 

disabilities who are eligible for aid can apply for those three forms of aid. 

Now, here is the big change in this is where I was little staggered. In order to receive financial aid, it's got 

to be a student with a diploma or GED, past an ability to benefit test, and they have to be a meticulously 

student working toward some kind of to create. The higher education opportunities act provided the 

Secretary of Education the ability to waive those three requirements. So, now students with intellectual 

disabilities who do not have a diploma or a GED, and who would not be able to pass an ability to benefit 

test, and who are not seeking to matriculate towards a two or four year degree can be eligible for three 

forms of student federal aid. This is a massive change from what the regulations previously allowed and 

it has provided a much stronger level of legitimacy for the program seeking to serve the students and it 

has allowed for both the office of postsecondary education which administers higher education 

programs and their funds as well as the office of Federal student aid to begin to create the infrastructure 

needed to help these students navigate these types of programs. So, they change the financial aid form, 

application form for families and had to have a place for students to honor families applying for this type 

of aid. Now before I go on, there's just one other thing I want to mention. Students with intellectual 

disabilities are not eligible for student loans through these changes. So, there was concern about 

repayment of loans in the house not created a means through which students with intellectual 

disabilities can access student loans as part of their federal student aid. None of these three forms of 

aid, the Pell grant, the [ Indiscernible ] need -- the repayment issue is not on the table. That's a question 

we get sometimes. The other thing is, students involved in dual enrollment experiences, meaning there 

in the college program for an 18 to 21 or 18 to 22 transition program, while finishing up their transition 

requirements in high school, they're also not eligible to apply for aid at this time. So, they have to have 

exited high school. That does not mean they had to get a deployment but they had to exit high school 

and no longer receiving services under special education. Okay, sorry I'm bumping us back up. The other 

big change with higher education opportunities act with the creation for model demonstration projects 

known as [ Indiscernible ] and I believe this is one of the world's worst acronyms. I mean, there are bad 

ones, but [ Indiscernible ] is, I thought, how could they do this to us? They don't have to live with this. 

The [ Indiscernible ], what the heck is that, I hear that frequently, transition postsecondary education 

programs for students with disabilities, in 2010, after the regulations were finalized, the appropriations 

were given to fund 27 projects in 23 states funded by the office of post secondary education. The goal 

was to team postsecondary access to students with intellectual disabilities, focusing on academic, social, 

employment and independent living. And the exciting part for us is that this meant for the first time 

there were a wide array of programs focused on doing the same thing with a single in mind. In re able to 

collect data on these programs over time and make some determinations about what is working and 



what is not. As I mentioned earlier, the HEOA funded a national coordinating center. The center for the [ 

Indiscernible ] is the state college. We are charged with providing networking opportunities between the 

[ Indiscernible ] providing them with technical assistance and training as needed and charged with 

collecting data of all students in all projects in all states. So, we've got our hands full, but it has been 

wonderful collaboration. We have gotten to meet a lot of wonderfully talented people that are very 

committed to providing inclusive education access for students with intellectual disabilities. And it has 

also allowed us to for the first time show people what is possible when you have the goal of inclusive 

higher education, with the outcomes will be. And that is where I think your interests will lie. Here is a 

map of where the [ Indiscernible ] are. If you're interested in finding out more about them, there is a lot 

about it in college at that. Ohio has two, New Jersey has to, California three, the remaining states each 

have one. And I'm going to quickly share with you some of the data that we have collected over the past 

three years. As you can see the number of students has grown each year. Some students of course carry 

on from year to year because the majority of the programs are two-year programs. There are handful of 

three or four programs as well, but, they have served 1379 students in the first year, which I think it's 

amazing that we have data on over 1000 students. You have received higher education. 60% of the 

programs are providing access to housing for students and 90% of them are using peer mentors. That's 

pretty universal. Of particular note for this group, you can see the paid employment. Now, this is not 

paid employment exit, this is paid employment while the student is in program, so they may be in the 

first, second or third year. But, you can see him -- in years three, 299 students at 425 pages, such as 35% 

of the students were working and the number of employed students are grown each year, which I think 

is very exciting. And 40%, almost half of the students employed have never had a job before. We know 

for a fact that many of these students who are working at the paid job making more than minimum 

wage and taking regular college classes, if they had not been open, these students with these sitting in a 

sheltered workshop. That would be an option for them. There was no wiggle room, there was no middle 

option. So, if they have not been funded, so many of these hundreds of students were not only be 

applauded, or -- employee or going to college, they would not have any college future. We are excited 

that things are moving in the direction that they are. The types of paid employment that students in the 

program are involved in, primarily it is almost 50% individual paid jobs. They also involved in paid 

internships both for and noncredit and are working at a training site where they are paid with a stipend. 

There are small amounts of students who are doing group paid work, like enclaves or mobile 

workgroups and small amount of student still in sheltered workshops. We're working very hard with 

programs that are still providing that kind of service to transition away from those employment offices. 

The wages, as you can see, a large percentage of the students are making at or above minimum wage, 

which is fantastic. And, we would like to see those numbers grow and I think the below minimum wages 

often the stipend payments or sheltered workshop payments. I think as we move away from those, we 

will see the wages grow. The [ Indiscernible ] partners was a variety of agencies now, and I'm sorry if this 

slide is small on your screen. As you can see, the left-hand side of this slide, vocational rehabilitation is 

the agency in which most [ Indiscernible ] partner. I think it is like 75% of them are partnering with VR, a 

similar amount are partnering with local education agencies, state IDD service agencies, so the 

partnerships are strong in the community. The goal of vocational rehabilitation are primarily project 

committee advisory members or working directors to help them develop their career development 

opportunities for students who are in the program. So, vocational rehabilitation has really played a large 

role in many of these and you can see 32 of the college campuses are working directly with VR. So I think 

these conversations, as Amy said, she has heard some questions about how and why this is happening 



and I think these questions will, more and more and more these types of programs continue to evolve. 

So, just to be clear, a [ Indiscernible ] is a model demonstration project. A CTP is an approved offered by 

financial aid, they are not the same thing. They can be the same thing. [ Indiscernible ] apply to CTP or it 

might be a [ Indiscernible ] but it is not a given. So, the current options in our company are the 27 [ 

Indiscernible ] model demonstration projects, the 28th currently approved comprehensive transition 

program, and I have provided you with a link there, for the CTT, currently approved CTP, and in addition, 

there are 217 additional programs. Now, part of the 217 would accomplish the 228 psychology St. in 

addition. So you can see current offerings in the country reflect both of those previous types. And here 

is a quick map of how many programs exist in which states whether they are [ Indiscernible ], CTP or 

neither. So just to give you an idea, I don't know where you're calling from, but if you see the two or 

three interstate, and might be worth looking at Windows are at. So, this graphic is just to help you see 

the blue boxes, the efforts reflected of the higher education act, a postsecondary education, the 

coordinating center in [ Indiscernible ]. The green boxes are the programs that are overseen by federal 

student aid that offer access to financial aid. In the purple boxes are all of the other programs are 

neither a model demo or CTP but it does not mean they're not providing some fantastic service. They're 

just not falling into those other two categories. So very quickly because I think I'm getting close to being 

on various time, the barriers to partnership that we have seen with vocational rehabilitation can 

sometimes be as simple as buying. They don't get it, they don't think students with intellectual 

disabilities should go to college, they don't understand the outcome should be, they think it's a waste of 

time, why would you go to college and not go straight into work? We're helping them understand the 

value added a college education and how the college promotes the ability to achieve more career-

oriented goals and outcomes. Some vocational rehabilitation will concerns relate to the equating the 

goals in college to employment outcomes. Because of course, that is where their focus areas should be. 

Sometimes, it's as simple as, well, we only give VR funds to college kids have a mobility issue or a site 

issue that people with intellectual disabilities, they have never gotten VR support for college. So, we are 

not going to give it to them. Transportation can be an issue sometimes, in finding quality providers is 

always an issue, one that I'm sure you guys have grappled with as well. This is part of the reason I 

wanted dairy to be a part of the conversation, because I think he's going to be able to give you some 

very discrete examples of how his program at the University of Kentucky has partnered with vocational 

rehabilitation to achieve both program goals in VR goals of helping a student access experiences that 

leads to gainful employment. So I will turn it over to him now and let him share his perspective with you. 

Thank you. Speaking of the barriers to partnerships with VR, in Kentucky, we have a very good working 

relationship with VR but as I mentioned at the onset, we came into Kentucky nearly 1980s as part of the 

institutionalization is meant and became interested in employment services. A lot of the same 

challenges that we are facing in the early to Midshipman 1980s in terms of the are recognizing the value 

of supported employment was the same argument that we are hearing today with supported higher 

education and is ironic that the same issues are coming up again in a different context. In the mid-1980s, 

I could not get a counselor to even consider opening a file on Sunday with an intellectual disability. The 

whole idea is somebody could go to work and do something about economic benefit to an employer was 

just mind-boggling at the time and so the same issue we are seeing today with supported higher 

education, why should somebody with an intellectual disability go to college, what is of value here? As a 

means of introduction, to set the lay of the land for you in Kentucky, Meg had mentioned compensation 

transition programs. We have two operating programs in Kentucky right now. One is bluegrass and the 

other is Murray State University. In addition, we have a program at Northern Kentucky University that 



smells like a CTP, looks like a CTP that right now does not have federal approval, financial approval, 

however they will be applying for their CTP this summer. Additionally we have other colleges interested 

in had a big meeting last week with all of the disability resource coordinators for the community 

colleges, looking at a systemwide CTP, for their network of colleges. So, it's exciting times here for us but 

one of the common themes for us in each of these programs is that there is a practical element that 

what we are looking for, the endgame, is where people have better jobs. With better wages and better 

benefits. Which is true for anybody who wants to go to college. So, that's the same for the students that 

we are serving for the higher education project. Often the question has been asked by vocational rehab 

and other partners. What is the value postsecondary education? Especially for somebody with an 

intellectual disability? We know that the transition from adolescence to adulthood is really an exciting 

time for people. Especially that transition from a high school environment to college, you know, and all 

that that implies in terms of responsibilities and goals. It's a very exciting time for kids. However, for 

students with intellectual disability, until the changes in the higher education act and we see the 

development of supported higher education, those opportunities did not exist for students with 

intellectual disabilities. It just hasn't happened. So, when he graduated from high school or age.or 

transitioned out of high school, often times you have the opportunity to be involved in a supported 

employment program, so you could go to work or go to a day activities center or work training center 

which kind of looks like work but really isn't and you really don't get paid a living wage and you can't be 

hired in the traditional fashion and certainly can't be fired in the traditional fashion. Poor for many 

students, many, many students, the option was to go home and essentially he graduated to watching 

television. So, when we know from our research is that employment outcomes for youth with 

intellectual disability are very poor. We know that they lag behind, you know, in terms of employment, 

they lag behind certainly their peers without disabilities, we also know that for students with other 

disabilities, other than ID, Shaw that the employment rate flag for them as well. So the most recent 

statistics I could find in looking at this this afternoon, of all youth with disabilities, we are looking at an 

unemployment rate nationally. This is the Department of Labor statistics for March and about 74.3% 

unemployment rate. Him him guess we know that for students in the same age range, basically 18 to 26 

were looking at an unemployment rate of roughly 36.9%. So, the key of supported higher education 

really, the focus is on employment services for our students. So, we know there is a correlation between 

better outcomes that is a student with intellectual disability is involved in postsecondary education and 

has access to vocational rehabilitation services. They have better job outcomes than if they were 

involved in only vocational rehabilitation programs alone. And vocational rehabilitation may include 

some supported employment services. So, the mix of the college experience as well as the services 

provided through vocational rehabilitation leads to better employment outcomes for students with ID. 

For each of our students have supported higher education in Kentucky, each students program begins 

with some path planning. With taking a look at what steps we need to engage in an order for somebody 

to be successful in the postsecondary environment and there are several things that we look at in this 

planning process. Probably most important is we look at intent. You know, is a student motivated to go 

to college or perceive themselves to be a lifelong learner? And are they aware of the amount of work it 

would be involved in attending a postsecondary program? 

We also look at postsecondary fit. Why do you want to go back to school? Are the skills you want to 

learn that are more technical in nature or would result in a more skilled job and if he were engaged in 

the typical supported employment for vocational rehabilitation program alone. So, one of the things 



that we look for is, what is your intent in going to college and how can we support that? Some of the 

other things we looked at, we look at the residential arrangements for people, you know, where do they 

live, what kind of support are available there? So this becomes an issue of concern for us and actually 

we are dealing with the situation right now where we thought somebody was in a pretty stable 

residential environment and in Eastern Kentucky going to a community college and return in the past 24 

hours that this fellow is going to be asked to leave the residential environment with four weeks left in 

the semester. So we have a real crisis on our hands in trying to help dispel out because obviously he 

would not be able to complete this semester, he would lose that tuition money and would lose all of the 

benefits that he has received from his college program today. We also look at existing supports. Look for 

family involvement, friends or other people and how those supports play out in someone's potential 

success in the college environment. 

So, we engage in this planning process, we look at work experiences you have had, coursework you may 

have taken to date, and we develop an action plan. We look at what supports will be necessary, and 

putting vocational support through the office of vocational rehabilitation in order for somebody to be 

successful in college. Our VR partnership, there are the first three key things that we look at and I should 

tell you, we have never had a part we have had a partnership with the Kentucky office of vocational 

rehabilitation dating back to 2011. And so we operate via a service fee memorandum that is written by 

and approved by the office of vocational rehabilitation. In the first element in the service fee 

memorandum is that the vendors, the supported and plumbing providers that we can be using to do the 

vocational work, they have to be approved by both the supported employment branch at VR as well as 

approved by the supported higher education project and some of that comes through the years of 

experience working in supported employment and understanding what a quality provider looks like and 

what they should be doing. Another element that is very important, any student who would benefit 

from the partnership obviously must be a consumer with the office of vocational rehabilitation and they 

have to have an individualized plan of employment. Included in the plan. Now, one of the inclusion plans 

in Kentucky that we have struggled with our state VR is the idea of, can somebody be involved in a 

supportive and loving projects, can they be working and chemical be vocationally oriented? And, can 

they simultaneously be involved at supported higher education. And, we have kind of gone back and 

forth with this and we are finding some variation from one region of the state to the other. And keep in 

mind that Kentucky is a very broad estate, geographically. We have the appellation mountain on the 

east end of the last we have the Mississippi River. We have this urban triangle, the Cincinnati, Lexington 

and Louisville area infant rest of the state. So we are finding that there is some autonomy in the various 

VR regions in the state. 

One of the most important things in our VR partnership is that students are involved in a valuable, both 

paid or unpaid work exploration experience. And for those of you who are familiar with supported 

employment services, essentially there are three steps in supported employment. And this is him and 

the bare-bones, you know, look at supported employment. But Yahoo. Of discovery where you are 

getting to know who somebody is and what their conditions for work, what preferences they have for 

work as well as what are their contributions or their unique gifts that we have to offer at employer. So 

often in a supported employment environment, we may have one month or two months or maybe even 

a couple of visits we try to figure out what direction the employment search would go in. So, one of the 

things that our VR partnership allows for which is really cool is if you are involved with, say, a two-year 

comprehensive transition program, then essentially rather than have one month or two months of 



discovery, and we have two years and we have the opportunity for that provider to engage that student 

were consumer in work experiences, keeping in mind those conditions, preferences and contributions 

for work. If so, we have a protracted period of discovery where we hope you learn a lot about the 

student and when it is time to look at vocational outcome, somebody is really prepared to begin the 

second step of supported employment which is the job development phase. And I mentioned there 

were three phases. The third is job training in the fourth phase I forgot to mention, long-term support. 

So really, really cannot our work experiences in supporting higher education as a chance for protracted 

discovery. Then as a result, when the process is through in the student has completed their program, 

the ship is to this home employment services, we hope that they'll find a job in line with their course of 

study with wages and benefits that are better than the typically would get in the supported employment 

environmental alone in the benefits will be better. No one thing I do want to mention is that we don't 

want to hold our students an unrealistic expectation. If we look at students regardless of the disability 

exiting college every year, your funding a lot of people not going to work in the field of study, your 

finding a lot of people who probably aren't earning what they thought they would earn after completing 

a four-year degree. And so there are economic challenges to the entire population group in the want to 

make sure, and this is part of our discussion of vocational rehab, that they are not holding the students 

to unrealistic expectations of employment. They have the benefit of a supported employment provided, 

however, that can help with that process. 

One of the questions it was brought up in our state the our leadership is asking us, a valid question, 

what's the value added to supported higher education? Our VR leadership has come back and said, look, 

we've paid for community-based work transitions, where we are paying for work portion and the high 

school environment in preparation for that student at the school. VR is also saying we are paying for 

supported employment services, person centered job selection, job development and initial placement 

of that person on the job and now, Barry Whaley, your conduct was in the same some people want to go 

to college, what is the value added? And we hope that through the things I have mentioned here, 

through paid in the unpaid work experiences come into the opportunities to be involved, and let's not 

forget there is a social aspect involved as well, so the combination of that social element and academics 

as well as vocational services that we provide through the partnership, we are getting jobs for people in 

the jobs are not, you know, in supported employment, often times you hear about food, health and 

flowers, we're hoping that we are looking for employment outcomes better than that and should be 

better than that for people who have invested time, money and resources in order to attend an 

institution of higher education. As I mentioned, our expectations are that students will be involved in 2 

to 3 work exploration sites during their college career. And this is where it gets a little messy because we 

have students who are in the comprehensive transition programs. We also have students who are 

degree seeking, we have some students who are certificate seeking, so we are looking at developing 

vocational exploration for all of those different students, regardless of what program they are in. As a 

mentioned before, this is an extended period of discovery where at the end of this process, we are 

developing a person centered employment plan that will result in job development that would begin in 

the students final semester. So, we are relying on VR partnership dollars, and I'll explain what those look 

like in a minute, during their school career, but then we hope that the shift will be two traditional 

supported employment dollars, as that student is preparing to graduate and exit out of their program. 

I wanted to share with you an example of a CTP program. This is the program that we have at Murray 

State University, and you can see that this is a two-year program that involves certain classes that all 



students must take at Murray State University, including how to be successful in college, personal 

health, fundamental reading skills, but then there are also a number of electives built into this program 

that are specific to that student's area of study. 

The third element as a mentioned before these work internships or these work practicum. So this is 

what the program at Murray State looks like. Make had mentioned that the reauthorization of the 

higher education act provides for at least 50% of the time that students be involved in an integrated 

classroom and typical classrooms with other kids. The standard that we are holding our programs to in 

contact the art at all of our programs, regardless of if it is CTP or a non-CTP program, that all of the 

programs we work with are delivered in 100% increases, integrated environments at those universities. 

So, every one of the kids that we are serving in the supported higher education program are involved in 

typical classrooms with other students that typically would be in those classrooms. And, we provide 

support some of those students in order to ensure their success. We rely, as mentioned before, on peer 

mentors who are other students at the University, who we have engaged to provide support, whether 

academic support or in some cases we have mentors who attend class with our students. In some cases, 

we have mentors meeting with students outside of class. Sometimes the focus is on academics. We also 

have, in some situations, a circle of mentors working with one student, so maybe one mentor is working 

on academics and another mentor is providing some social supports and social engagement for our 

students. Excuse me. 

So in doing that, I believe that we are providing a complete and total university experience for our 

students. I want to talk little bit about what our partnerships, specifically what our partnership looks at 

with VR. Currently, this is hot off the press, we have 80 students that are eligible for partnership dollars. 

And five of those students are currently working practicum sites. So, the table on the right side of this 

slide, you have the student, the institution that they are attending, where they are working, the 

vocational provider, those are all supported employment providers that, as I said, have been approved 

by VR as well as supported higher education projects. Infant who their VR counselor is. So, what we do, 

because our VR partnership is renewed annually, if not an ongoing thing, the next step will be in the, in 

early June. We will take a look at what the actual costs were to VR and what we learned about each of 

the students in preparation for an ultimate job outcome. 

I ask a question about the internship quickly? 

Yes, ma'am. 

Who exactly is helping the students get the internships? Is that a joint effort between you and your staff 

in BR? Or is VR locating the internship? How is the specific location of the internship for each student? 

That is a service provided by the vocational provider by the supported employment provider working in 

collaboration with VR as well as the project people at the various colleges. 

Okay. 

, The lead -- well, again, what we do, Amy, is kind of messy. In some cases, the supported employment 

provider is doing all the work. At Murray State, for instance, there is a fourth practicum, which is like 10 

to 20 hours and that is under the purview of the University staff to develop that particular practicum. 

Then the shift responsibility to the supported employment provider. 



At it. So it's a joint effort in between several different entities. 

Absolutely. And there are reporting requirements that the supported employment providers have in 

order to share the experience with VR Counselor in order to get paid. 

Great. Thanks. 

Some of our challenges in Kentucky, and I need to mention, we have to service the memorandums. We 

have one service a memorandum that is applicable to CTP, the comprehensive transition programs that 

were mentioned earlier, then we also have a second fee service memorandum for those students who 

are in non-CTP programs. So, one of the challenges that we encounter when it came to my job is the 

original service he memorandums were written through the supported employment branch at VR. So, 

we have situations where some of our providers were developing paid work internships but some 

providers were developing unpaid work internships. For instance, we have a fellow who is really gifted in 

graphic design and we wanted to assess his skills, so he wanted him to be involved in non-paid 

internships with a graphic design studio. They do not have money to pay him. Yes, we want to the 

experience, but, he was working on a volunteer status and resubmit payment or the supported 

employment provider submitted payment and the payments were refused because the guy was not 

working in a paid job. Which is not specific to the objectives of the vocational rehabilitation, in particular 

supported employment services. One of the things we have done this winter is rewritten our service he 

memorandums, taking the service out of supported employment and putting it in a billing category 

called job readiness training. So now, we have the flexibility under job readiness training for either paid 

or unpaid internships. Now there are some [ Indiscernible ] that are put upon the provider and service 

the memorandum. You are reimbursed at a rate of $30 per hour. And, there are ceiling amounts in the 

CTP service he memorandums that payment cannot exceed $1250 per academic year for a maximum of 

two academic years. So, we're looking at a total expenditure, $2500 maximum through the service the 

memorandum. 

As I mentioned in addition to that, the authorization for service is a recurring authorization on a monthly 

basis and it involves the supported employment providers or the people to network to provide written 

documentation each month in terms of what was learned about the students and what were the things 

that you were testing or looking at in preparation for an ultimate job? And at the end of the semester, 

there has to be a summary report submitted to the VR counselor as well. 

I'm not going to resolve this. These are our service or most of the services that are righted for, under the 

service he memorandums. But, I want to point out that basically all of the aspects of finding work for 

student, interacting with the college staff, interacting with employers, providing on the site training, 

developing natural support, all of those elements are found in this receipt document as billable services 

for what we're trying to accomplish. So I will let you look at those for a second and that may generate 

some questions as well. 

So that's really all that I have. So, Matt, Amy and Meg, I think it is time to open up to whatever questions 

folks may have for either of us. 

I definitely think so. Thank you so much, first of all, for the great information. I think it was extremely 

informative and really helpful for me to hear that you're working successfully with the VR agencies and 

also the strong employment components of the program. So really, in terms of BR, it should not be that 



difficult of an argument to make, that this is a great direction for many of their clients to go. But, let's 

see if there are any questions. Like I said, I know there have been some questions on the listserv that 

NDRN hosts, so I'm hoping that many of those people will be on the call and those individuals will be 

able to provide you with some additional information. So, Robert, if you could open up lines for 

questions, that would be great. 

Will now begin the question-and-answer session. If you have a question, press*one under touchtone 

telephone. To be removed from the queue, please press the pound button. There will be a delay before 

the first question is announced. Pick up your handset before pressing numbers if you're using a 

speakerphone. Once again, if you have a question press*one under touchtone phone. Getting by for 

questions. 

While we are waiting for that, it doesn't look like there are any questions in the chat at the moment but 

if people prefer to ask that way, we can certainly do that as well. So there are no questions at this time. 

I'm so no questions on the phone at this time. 

Okay. Let's see, actually, it looks like we may have just gotten one. In the chat, let's start there. I think 

everybody can see this but just in case. I will read the question out. As the college in any outreach 

directed to the US Department of Education rehabilitation services administration which oversees VR 

programs? This might be helpful. That is from Emily White. 

Hi, Emily, thank you for your question. Yes, we were at a meeting probably about two months ago with 

Michael you didn't -- Udin from [ Indiscernible ], and all of the agencies, [ Indiscernible ] RSA and NIDERR 

were there and it is a briefing on the Think College in [ Indiscernible ] programs and the Commissioner, I 

think she had just gotten her job there but she expressed some interest in it so we have actually been 

compiling information that we intend to share with her and hope that they can provide some better 

cartons and support of these types of initiatives from the perspective of VR because I think they are 

getting mixed messages depending on their state directors opinion, their personal experience with it, 

but, I don't think that RSA has provided a lot of federal cartons around it in it he could be very helpful. 

That would be great. And Emily is from disability rights Ohio and that is one of the states working to try 

to get a PR to endorse these types of programs and realized that there is a strong employment 

component to them. So, I think that information being shared to them would be fantastic. 

It looks like we have another question. Asking for, could you provide examples of actual employment 

outcomes? I think this might be to bury. Are they actually earning more than minimum wage? And that 

is from Denise Riley. 

And the best answer is yes and no. We have some employment outcomes that have been just really 

good outcomes and I presume that you are looking in terms of those students who have graduated the 

program. We have some students at Northern Kentucky University, one fellow who was at the 

completion of his program is working in a bookstore. We have another lady who, at Northern, is working 

with a childcare center and then also continues to do some additional work for the University. We have 

a lady who graduated last year from the CTC or within the last two years, that is bluegrass community 

technical College, and she is working at an elementary school as a teacher's aide, earning above 

minimum wage but is however only working 20 hours per week in that job. And, honestly, we have a 

number of students who have fallen into the more traditional category. We have a lady who got a 



certificate one year ago who is working as a cashier at a Walmart. Say no, yes and no. We are not always 

seeing the outcomes we want to see. And in some cases, that is the creativity of the sport -- supported 

employment provider and in some cases is also the reality of the economic situation in a particular 

community. 

As much as possible, since you do have the existing partnership with VR in Kentucky, are you trying to 

connect the jobs that people are getting into the employment goal that is an individualized plan for 

employment about in BR? 

Yes. And one of the things I'm doing, and it just came to this job, it'll be one year in June, one of the 

things we have begun doing is looking at those students who graduated and went their particular 

implement situation is and what it is currently and if additional services are required, if that person is 

perhaps not working in the job they had hoped to be working out or doing what they had hoped to do. 

In looking back back to their employment plan. You know, a lot of times we still have students, these are 

for students who still have open VR files. 

Right. And it gets a follow-up to that last question, Jennings who asked a question at the actual 

outcomes, she's from South Carolina says that her concern was that the programs are very expensive in 

South Carolina and not quite sure if the cost is worth it in terms of the outcomes they are getting. 

Expensive in terms of what? I'm curious. 

I'm assuming that she is talking about literally how much it costs out of pocket. And we might get 

additional. 

Oh, the cost of attendance. Well, yes. And that is why, one of the things that we're doing in Kentucky 

and one of the things that make had talked about was the development of a comprehensive transition 

programs. Yes, this is really, really expensive, for a student who is attending a program that is a non-CTP 

program. You know, that is coming out of pocket. And, under a CTP, you do have the opportunity for 

federal financial aid, as well as I need to point out one of the things that we have done in Kentucky is, 

we have Kentucky educational excellence scholarship dollars which are available only to students who 

have graduated from their high school and had maintained a certain grade point average under hospital 

45, in Kentucky that we passed a year ago, our students during comprehensive transition programs that 

have the same opportunity as a non-handicapped peers to access what we call keys money in Kentucky. 

So, yes, absolutely, the cost can be very expensive, without the opportunity for financial aid. 

So the key there then, if I'm understanding you correctly, it is to try to find a CTP in South Carolina which 

would then trigger the ability to get the financial assistance. 

Yes. 

Okay. 

Most of the programs in South Carolina have been approved to be CTP, not all of them have and not all 

of them focus as much unemployment could so, one of the things I think people should keep in mind, 

just like any college, some are going to focus more on unemployment, some will focus more on inclusive 

-- some will focus more on independent living. Each program has its own focal area and I think it's really 

important, like Barry said, to know what kind of expertise they have. Look at the types of partnership 

they have. Look at their data. That is what I always say to someone. They want to know if they're going 



to go to this program and get a job. Find out how many of their computers have been employed. 

Because I think that shows their commitment, their interest in moving toward employment. The other 

thing to keep in mind is many of these programs are brand spanking new. Even if they were funded 

through the [ Indiscernible ] model demonstration project, or began thereabouts, they might have been 

in the planning year. So, this might only be there first or second year of operation. You know it takes 

time to create this partnerships and in the community to create strong employment partnerships. So 

their employment networks are still getting up to speed. Honestly, I know certain programs really only 

this year have started to really focus on internal staff training on customized implement strategies and 

they're getting there but there were a lot of things to kind of get up and running. So as these programs 

evolve and as support is provided for them to enhance their employment outcomes, I think things will 

continue to move in a positive direction. We just put together a story of a young man exiting the Virginia 

Commonwealth University [ Indiscernible ] program with a full-time, fully benefited job, fully benefited 

job@Amazon.com. Which you would never have gotten that job right out of high school. 

Practical outcome. 

That's really good outcome. 

That's fantastic. 

So, there's another program that we will feature where young woman has some experiences working in, 

she was really interested in film production and she had an internship at a television station and now 

she's working there. So, I think it allows for some outside of the box, outside of the [ Indiscernible ], as 

Gary said, she has got a great job in Mondrian Hotel in your making 1250 she has got a great job in 

Mondrian Hotel in your making 1254 $13 an hour and you have good health benefits, that's a good gig. 

But I think this provides us the option of letting students explore some of the more atypical career 

options for career paths. 

Absolutely. 

Just to amplify one mangosteen, you know, the [ Indiscernible ], we are in our fourth year right now. 

And when you look at the politics and negotiation with universities to develop these model programs as 

well as the amount of time that it takes to get a CTP, for instance, approved by the federal government, 

we are probably, we estimate, two, three, or four years away from having any meaningful data on good 

employment outcomes for people that we can share. 

Right. But, you're hoping within that time, 3 to 4 years, to actually collect that data. 

Just. Provided they still have a job. Which is a shameless self-promotion. 

[ Laughter ] 

I also wanted to go back to one of the questions that came through the chat box that I did not go back to 

when we were discussing employment outcomes. But, we all wanted to know, do you have an 

assessment tool that we find helpful? I'm not sure if you're talking the assessments or whether this type 

of program would be appropriate for the person or assessment once they get into the program. Maybe 

she will provide some more details. 



Well, I can tell you while we're waiting for her to respond, that we rely as I mentioned on this past 

planning process. We update, as a matter of fact, and this is this springs, so we have started updating all 

of our past planning with students right now to see if the polls are still valid or if we need to develop 

new goals for people. 

Right. And it looks like she is responding, so we may get additional verification in just a second. 

In the interim I will say that if you are trying to determine what kind of program is in your area or you 

want some means to help discuss it with a client or a family, Think College has developed standard 

quality indicators and benchmarks for inclusive higher education programs. They are available for free 

on our website. There's also an assessment tool that can be used. Many colleges are using it for planning 

as they launch their programs. Others are using it for oversight, implementation and evaluation to 

prioritize their steps toward continuous improvement. So, if you're interested in sort of looking at what 

should inclusive higher education program, and quality one, include or address? The standards are a 

good conversation point. It will help you sort of acclimate to the component that should be in a quality 

program. 

Great. And that is on the main website which is www.thinkcollege.net. 

I would highly recommend that people look at that website. There is a wealth of information there and 

it would be a great way to follow up on all of the information that they have given us today. I also, while 

we are waiting, because I think we still might have a question, wanted to put in a plug to please fill out 

the evaluations for the presentation. After we're finished today. Hopefully on the right-hand side of the 

screen, to the right of the PowerPoint, you should see resource links that they link to evaluation. And 

please, please, take 5 min. to fill that out because it is helpful to us, NDRN, in making the trainings even 

better and there is also information that we provide to, like, the cap grant reports that we fill out where 

we talk about the impact and training in what people learn from it. So, it's really important to have as 

much detail as we can, so please take a few minutes when you're finished to flat-out and I would really 

appreciate that. 

And it looks like, let's see. I think we have answered the question. So, they must have covered it. 

One for us. 

Yes. 

[ Indiscernible ] 

Just one other thing, Amy, I don't know if people notice, but the PowerPoint is available for download in 

the right-hand corner, so people wanted copies of the slides, you can download them. 

I think I'll definitely be doing that. And also, in case people are having trouble downloading for some 

reason or don't want to do it that way,. 

I think I'll definitely be doing that. And also, in case people are having trouble downloading for some 

reason or don't want to do It That Way, Matt Hayden, are wonderful IT person here at NDRN , also did e-

mail the PowerPoint to you when he sent the information about the number to call in today. So, you 

actually may have it attached to your e-mail. But he also let me know that some people, the e-mail 

bounced back because the attachment was to pick, so we wanted to make sure that people have the 



opportunity to download it from the site. As was said. But, you may actually already have it attached to 

your e-mail. So either way, hopefully you have access to this great information and I think it has been 

really helpful in very informative. Before we wrap it up, I want to make sure, Robert, that there weren't 

any other questions in queue or on the phone at this point. 

Yes, we did have one other question from Linda Fisher, go ahead. 

Okay. 

Hi, thanks. I'm sorry, right at the end. I will just probably have to check to see what is available in the 

state here, but doesn't matter what the students, that the our client is interested in? As a field of study? 

My client is someone who wants to be a special education teacher. And, all she has is really, well, she's 

working as a 1218 in the school, and B are things that is enough for her. 

Well, I'm trying to understand the question. So, Josh 

Well, does it matter? They of course have evidence, psychoeducational this issue will not do well in 

postsecondary, so that is what they are wanting to close her case on. 

I see. So the question is? 

Doesn't matter what area she wants to go into? She wants to be a special education teacher infidel 

thinks he can accomplish that. 

Does the our know that you theoretically are looking at college programs that are directed toward 

individuals with intellectual disabilities? And that may be more appropriate for her than traditional 

college route. 

Right, that is why I'm glad I'm on this webinar. Because I will be looking into that and see what is 

available. 

Right. There are a number of things to think about. Is she going to be in the CTP program? Is she in a 

certificate program? Issue looking at a two-year credential program? I mean, there are a variety of ways 

to go. One lady I'm thinking of that is working at the elementary school now is working with students 

who have disabilities in the classroom as an aid, she had a lot of support in really, really has never been 

questioned, conversely, I've got a lady who is in class at Spalding University of Louisville and there have 

been some issues raised, and she wants to do something similar. She wants to be an educational aid or 

work in an educational environment for students with disabilities and VR has questioned that. And it has 

been a struggle. I don't think I have an easy answer for that. Other than this lady in Louisville is proving 

her critics wrong at this point. 

This woman does not know. You know, she just wants more education. And so, but, VR believes as a 

care professional, 1218, she is a person with CPN and intellectual disability, so they think that is good 

enough for her. And she does make a good salary but she doesn't have benefits or anything. So, she 

really wants more education. 

I think it would be worth it to at least find out what CTP is in your area and see if when VR is aware of 

those programs, if they may change their attitude about that particular situation. 

Through. 



Okay, great. Thank you. 

Thank you. Well, I think that we are just about perfectly done time was because we didn't want to go 

past 4:30 PM and we're just about right at that point. So, again, thank you so much, and I think your 

contact information was on the first slide there. If you have additional questions, you can always contact 

me at NDRN, or you could contact them or you can contact me and I'll contact them but I think it has 

been wonderful train today and hopefully has started the conversation or continue the conversation 

about these programs, which I think are going to become more prevalent as was shown in the first slide 

with a number of programs that have been increased in the last year. So it's important for those of us 

working with the our clients to be aware of their existence and have it as an option potentially for 

clients. 

Amy? One must plug, if that's okay. If people are interested in getting further information about this or 

they want to know if the law changes, new programs open, they want to see stories, if you sign up and 

go to www.thinkcollege.net and hit that tiny little icon in the upper right-hand corner, it will open up an 

envelope that helps you subscribe to the mailing list. Anytime something is happening that we put out 

to our group, I think you got a couple of thousand people on our mailing list right now, so if you sign up 

for the mailing list, you will know what we know. If you use social media, some do and some don't, we 

post a lot of new things on Facebook and Twitter. So if you are looking to keep your hand in the game, 

you don't want to jump in with 2 feet by you in your ear to the ground, if you sign up for our mailing list, 

you will know what we know which might be enough. 

Rate. -- Great. That's a great plug in a great way to disseminate information. So hopefully people will do 

that. And the good thing is it is all on the slide there as well. So you can reference back to it. And again, 

thank you, everyone, for attending the training. We will be having another webinar soon. So, look for 

information on the listserv. We will have that posted. And again, please take some time to fill out the 

evaluation for this presentation, it'll just take a couple of minutes but it will really help us out. 

Thank you all for the opportunity, I appreciate it. 

Yes, thank you, Amy and thank you everyone. Thanks so much, Barry. 

You too, Meg. 

This concludes today's conference. Thank you for participating, you may now disconnect. 

[ Event concluded ] 

Actions 


